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ALABAMA

Accomplishments:
· Business/Industry Certification of all CTE Programs

· Statewide Articulation

· Publication of Alabama CTE Annual Report

· http://www.alcareertech.org/
Challenges:
· New Regulations

· New Course of Study

· Decreased Federal Funding

· http://www.alsde.edu
Perkins Plan innovations/changes:
· Cluster/Pathway Implementation

· Tech Prep/Basic Grant

· Alabama Career Information Network Implementation 

· http://www.alabamatechprep.org/

 HYPERLINK "http://www.altechprep.org" \o "blocked::http://www.altechprep.org/" 
Perkins transition challenges:
· Data identification and mining
· Lack of knowledge and a clear understanding new definitions and of the specifics required to develop the plan (new Director) 
 ALASKA
Accomplishments:
· Continued expansion of Tech Prep throughout the state by our statewide Alaska Tech Prep Consortium:  new Tech Prep agreements in seven program areas at eleven school districts by mid-year. 

· Development of online NTO web resource with career guidance information, curriculum modules, and content-rich games. (http://www.ntoalaska.org/)  A related, distance-delivered professional development course is being piloted.

· State's largest Community and Technical College is reorganizing its programs in a Career Cluster format.

Challenges:
· Sustaining viable programs in small rural and bush school districts.

· Collecting Tech Prep and postsecondary data.

· Finding a means to fund effective distance delivery of courses to secondary school districts.
Perkins Plan innovations/changes:

· Instead of collecting data for the entire university system, we will be collecting it only for those campuses that have Perkins grants (which are competitive); this will align better with the need to negotiate performance locally. 

· Investigating alternative strategies to integrate effective academic instruction and reinforcement into secondary CTE programs. 

· We won’t necessarily be making a lot of changes for the transition plan, and it’s too early to tell what will emerge in the actual plan.
Perkins transition challenges:
· Developing a valued and "do-able" technical skill assessment accountability system.

· Logistics of organizing the planning.

· Coming up with clear definitions of the measures and the baseline data for each measure.
ARIZONA  

Accomplishments and Perkins Plan innovations/changes:

· Arizona’s CTE Program List is weighted by formula based on Labor Market Information (LMI) that addresses high demand, high wage and high skill occupations.  The State Board of Education recently approved a new category to the CTE Program List called “new and emerging” programs.  These programs will receive 125 percent of the maximum funding from State CTE Block Grant funding even though there is not sufficient LMI to be placed on the list.  They will be developed in collaboration with community colleges and will be Arizona’s first Programs of Study.  
· Collaboration is well under way between several divisions at the Department of Education for several CTE programs to align CTE standards to Advanced Placement in multiple academic areas.  Pilots will be launched this fall to learn from the successes and the challenges of this first step.

· Arizona is investing in a comprehensive CTE assessment system to meet the needs of business and industry in our state; Perkins IV expectations for technical proficiency; and Arizona legislation certification requirements for Joint Technical Education Districts (JTEDS).

Challenges:
· The passage of recent legislation regarding Joint Technical Education Districts (JTED) has provided significant additional funding for CTE programs statewide, but has also mandated additional responsibility for the CTE Division to approve all JTED courses/programs.  Many questions remain unanswered and need resolution so that the CTE Division can develop appropriate policies without having two parallel accountability and approval systems to oversee. 

· Per a directive from the State Superintendent of Education, CTE will be implementing a new timeline for federal and state funding distribution.  The first new deadline is the due date for the 2007 Performance Measures.  They will be due on April 15 rather that July 1, 2007.  This allows districts to better manage and allocate their resources for the coming school year.

· Rapid growth in Arizona is placing a heavy demand on teachers and schools.

Perkins transition challenges:

· The biggest concern is related to the timely release of Transition Plan guidance from OVAE.  

· If the focus of Perkins is accurate and the reliable data focuses on academic and technical proficiency, it would be most helpful if OVAE would provide all states with common definitions that they expect us to use for data collection.  

· Arizona is very interested in receiving technical assistance related to student placement.  Since we receive few social security numbers, we will need to use another system for matching. 

ARKANSAS

Accomplishments:

 

· Since August, our state Agency has conducted monthly and, when necessary, semimonthly Perkins Core team meetings (full day). The meetings were held around the state and were hosted by our 15 educational cooperatives.  Any individual interested in the Career Tech Community was invited to attend, however invitations were sent to all CTE administrators statewide.  We started each meeting with the 10 decisions from Kim Green’s power point (High Skill, High Wage, High Demand, In-State Distribution of Funds, Reserve Fund, Articulation Agreements, Programs of Study, Local Applications, Consortia, Tech Prep, Accountability, Incentives, Sanctions and Improvement Plans).

At each meeting we built consensus and added those decisions to the power point. This process provided a vehicle to review, evaluate and update our CTE state philosophy and beliefs. It has proven to be one of the most positive experiences our agency has gone through.

· Our second accomplishment has been to develop a legislative agenda under our Director, Mr. John Wyvill.  This process began over a year ago and has included white papers and group presentations with CTE and Public School Administrators, and CTE instructors.  The white paper updates were mentioned in all presentations, on our website, and in many publications.  This effort has led to one of our most successful sessions in our history.

· Our third accomplishment continues to be the induction of the High Wage/High Demand/High Skill pathways through our core team meetings and utilizing these pathways to strengthen the entire Arkansas cluster pathway system.  This endeavor has lead to support from the field to utilize a reserve fund to develop HW/HD/HS pathways. Educators in our state continue to grow in their knowledge of clusters and this effort has led to an initiative to create a High Wage/High Demand/High Skill pathways list to be used by multiple state agencies.

 
Challenges:
· Our most critical challenge is leadership development in the CTE community with many impending retirements. 
· A need for better communication within our three state educational agencies.

· The work necessary to deal with building a knowledge base with many new legislatures and a new Governor due to term limits.

Perkins Plan innovations/changes:

· Funding will be allowed In the area of program improvement with a 3 year plan that focuses on High Wage/High Demand/High Skill designed programs and includes all components of both quality Career and Technical Education and Perkins. These will be listed on our States Discover Arkansas website which is the website for the Department of Workforce Services.

· Funding will also be allowed for a plan that provides an accountability model which will collect data and report annually in order to improve an indicator.
Perkins transition challenges:
· Our greatest challenge is to continue to forget everything we knew about Perkins III and build Perkins IV on a new concept using a philosophy consistent with the spirit of the new law.
COLORADO

Accomplishments:
· The Escrow Credit initiative which makes it possible for secondary CTE course work to have direct articulation to post-secondary institutions.  It is now called Advanced Credit Pathway or ACP. This improvement will be supported by web enabled course cross-walk.

· Colorado CTE teacher preparation university (CSU) received approval for a S.T.E.M. (Science, Technology Engineering and Math) degree.  Colorado is the only state in the nation which has this degree designation.  This degree enhances the Program of Study for students in Science, Technology, Engineering and Math areas.

· The Colorado teachers who participated in the Math in CTE research are assisting school districts in Colorado and nationally in implementing this stellar professional development model.  This model helps students learn math in a contextual setting. 
Challenges:
· Continued funding for CTE high skill, high wage or high demand programs;
· Developing Programs of Study for all secondary and post-secondary programs; and,
· Meeting the needs of special populations and at risk students.  

· Colorado would like to add a fourth challenge which is the critical need to recruit and retain CTE teachers. 
 Perkins Plan innovations/changes:

· Developing comprehensive career counseling programs for all students;
· Partnering with schools and community colleges to enhance professional development state wide; and,
· Providing “Promising Practices” such as Project Lead the Way and Teacher Cadet as examples to create new and innovative programs. 
Perkins transition challenges:
· Ensuring that all recipients have the opportunity to provide input in the process;
· Collecting data from other state agencies to make appropriate decisions; and, 
· A short timeline between receiving the State Plan Guidelines form OVAE and the required submission date for the plan. 
CONNECTICUT

Accomplishments:
· Development and implementation of the career clusters plan.  Professional Development is ongoing for administrators and teachers.  Continued professional development has been scheduled for April to train content teachers statewide on the pathway system.

· Use of reserve funds for innovation competitive grants has provided opportunities to school districts in starting up programs in the areas of finance, health, culinary, and engineering and career pathway development.

· Integration of academic standards throughout the career and technical education state assessment system will be implemented in this year.
Challenges:
· Funding needed to continue the Career and Technical Education State Assessment system.
· Human resources needed to implement new law and provide technical assistance to districts.
· Implementation of career pathways throughout the state.
Perkins Plan innovations/changes:
· Changing the eligibility requirements for Perkins to reflect a career pathway system that includes strengthened partnerships with 2 and 4 year colleges. 
· Continuous improvement plans and technical assistance for schools to raise core indicator performance levels.
· Merge tech prep and postsecondary to make more efficient use of funds improving secondary and postsecondary partnerships and programs of study for students.
Perkins transition challenges:
· Transition and state plan development including the merge of Tech Prep and Postsecondary.  Establishing a new name for postsecondary programs replacing Tech Prep.
· Negotiations for core indicator performance levels and technical assistance with local districts.

· Disaggregated data by grantee required under Perkins IV.

DELAWARE
Accomplishments:   
Delaware’s most significant accomplishment is the time, dedication and diligence of the staff in the following three areas:

· Development and implementation of a planned and sequential course numbering system which includes: reclassification/renumbering of CTE CIPs for program identification/Perkins data collection.
· Revision and alignment of standards (Ag, BFM, Tech Ed, FCS) with National Standards; alignment of pathways; crosswalks of CTE Standards with academic standards.

· A new Career and Technical Education School-St. Georges Technical High School.
Challenges:  
Delaware’s most significant challenge is the time, dedication and diligence of the staff in the following three areas:
· Training and implementation of newly aligned Pathways & Standards

· Identifying Meaningful Opportunities for Integration (and the process itself)

· Explaining the Perkins changes to district personnel and teachers and educating them about what the plan involves and the impact of those changes.

Perkins Plan innovations/changes:

· Set aside funds for innovative programs (not a pass-through)

· Using data for planning purposes -State Consolidated/ Rigorous Application Monitoring and Planning System (RAMPS) 
· Thinking about the end of pathway "certification"
Perkins transition challenges:  
Delaware’s most significant challenge is the time, dedication and diligence of the staff in the following three areas:
· Doing more things with less funding: helping LEAs set local data targets; finding/creating appropriate end of pathway tests.
· Data: Collection (good, clean, meaningful) and using data for decision making.
· Shift in paradigm from "entitlement" thinking to program innovation and seeing this as the CTE "NCLB."
FLORIDA

Accomplishments:

· Developed 37 postsecondary CTE certificate program articulation agreements with community colleges that guarantee statewide articulated credit.

· Aligned 300 +CTE program frameworks with 16 Career Clusters and developed a Career Cluster web site.

· Worked with K-12 division to implement the secondary reform legislation, including high school major areas of interest for CTE majors and identified competencies for the middle school career education course.

· Developed and implemented a statewide marketing campaign, including a CTE brand, TV spots, billboards, and a variety of print media that may be customized to local programs.

Challenges:
· Develop Perkins IV transition and 5-year plan. 

· Establish state-approved list of appropriate industry certification examinations and incorporate industry certifications into 300+ CTE frameworks.

· Implement standard postsecondary CTE course numbers for Technical Centers to be maintained in the Statewide Course Numbering System and guaranteeing automatic transfer of credit for equated courses.

· Implement a new FTE funding formula for school district postsecondary CTE programs.

Perkins Plan innovations/changes:

· New accountability measures will enhance the ability to identify low performing local programs.

· State program supervisors will refocus their responsibility on local program review and performance.

· Increase career education opportunities for all middle and secondary students.

Perkins transition challenges:
· Collaborating with locals to develop new student definitions and performance measure definitions that meet the requirements of the law and appropriately represent Florida’s unique programs and students.

· Developing a standard procedure for local performance level negotiations that includes provisions for fiscal incentives and/or sanctions.

· Implementing the requirements for technical skill attainment.

· Ensuring equity in funding for local programs.
 

GEORGIA

Accomplishments:

The re-engineering process, which was initiated almost two years ago, has afforded a climate of change that has positioned CTAE to provide increased learning opportunities for our students.  These new learning opportunities and continued re-engineering efforts have also brought about numerous collaborative opportunities in which CTAE has become a valued team member in efforts to increase student achievement in the state of Georgia. CTAE has:
· Increased conversation in the department’s policy makers’ group in reference to revising the state’s graduation rule.  This group is working to establish a single diploma for Georgia graduates with strong recommendations/requirements for career pathways.
· Participated in efforts with the Governor’s Office of Workforce Development to provide input and establish initiatives at the secondary level which will assist Georgia in establishing the workforce needed to be successful in the 21st century.  These efforts are being accomplished through participation on the Workforce Development Board and the Alliance of Education Agency Heads.
· Supported school improvement connectivity through our joint efforts with the Southern Regional Education Board (SREB/HSTW) by sponsoring statewide workshops that focused on building capacity through collaboration between academic and CTAE instructors and administrators.
Challenges:  
· Bridging the gap between secondary and post-secondary in reference to developing programs of study that are truly seamless and connect at the university level;

· Providing the necessary professional development activities that ensure training on our new performance standards is done in a timely manner to accommodate assessment integration; and,

· Identifying the role of the secondary CTAE teacher.
Perkins Plan innovations/changes:
· Redesigning the Georgia Tech Prep Program to include a more comprehensive delivery and accountability system which shall be called Education and Career Partnerships;                      
· Implementing a CTAE End-of-Pathway Assessment Program that will ascertain technical skill attainment for pathway completers; and,
· Establishing a CTAE Resource Network that will assist state level administrators with the rollout of CTAE curriculum, professional development, career development and assessment activities.
Perkins transition challenges:

· Developing a climate in which the validation of skills (testing for technical skill attainment) is accepted and welcomed in all CTAE program areas;

· Working to ensure that all program areas are comfortable with making programmatic changes that align to required changes in Perkins IV; and,

· Providing clear definitions of Programs of Study and being able to assist each location in establishing at least one POS that increases student achievement and includes the successful completion of the end-of-pathway assessment.
HAWAII

Accomplishments:

· Hawaii's Resource Exchange:  a State online clearinghouse for any business or individual to donate time, goods, and/or services to any public school or university campus. 
· HI-PASS (Hawaii Partnership for Achieving Student Success):  data sharing and curriculum alignment from secondary to postsecondary education.
· Business partnerships to validate industry standards for career pathway programs of study. 

Challenges:
· Low unemployment. 
· Continued misperception about the quality of CTE.
· Trust levels between secondary/postsecondary education. 
Perkins Plan innovations/changes:
· Incentive  grants  
· Only high schools implementing at least one state approved program of study using Hawaii's Career Pathway System standards are eligible for Perkins funds.  
· At the postsecondary level, only institutions offering at least one Career Pathway System program of study articulated with a state approved secondary-level program of study and offering dual career and technical education credit are eligible for Perkins funds. 
Perkins transition challenges:
· Secondary/Postsecondary connection. 
· Getting both secondary and postsecondary education to use the same set of standards for their CTE programs--standards which have been validated by business/industry to facilitate transition from secondary to postsecondary education.
· Developing assessments for programs of study. 
IDAHO

Accomplishments:
· Improved secondary/postsecondary articulation
· Tech Prep enrollment increased 15% from last year – 233% over the past 5 years

· Tech Prep credits earned increased 39% from last year

· PTE completers attended college immediately out of high school at a rate of 60% (Idaho’s overall rate is 44%)
· Improved academic integration
· Idaho has 22 PTE classes that count for graduation requirements in science, health, and economics.  

· This past year, 5,469 high school students took a PTE class that also met the requirements for a science class.
· Enrollment increases
· Secondary enrollment has increased almost 8% over the past 5 years – 39% over the last 10 years; and,
· Short-term enrollment increased by 21% from last year. This included over 12,000 emergency services personnel.
Challenges:
· Providing rigorous technical programs with the proper curricula, certified teachers, postsecondary connections and integrated academics.
· Developing postsecondary capacity in a time of tight budgets and interest in limiting growth of government.
· Developing appropriate technical assessments that are manageable and affordable.
Perkins Plan innovations/changes:
· Development of Advanced Learning Partnerships that will encompass every PTE program in the state. These partnerships will involve each technical college and all of the high schools in their regions.

· Development of technical assessments.
· Development of programs of study that more tightly define academic integration, course sequence and academic integration.
Perkins transition challenges:
· Developing technical assessments.
· Facilitating the collection of data for measures.
· Providing adequate technical assistance for plan development and implementation. 

ILLINOIS

Accomplishments:
· The Curriculum Revitalization Initiative has progressed well.  It has developed a demonstration CD of sample lessons and is on track to deliver 200 lessons by June 2007.

· Streamlining of state program approval processes.
· Collaboration of CTE in the formation of the Coalition for Illinois High Schools; brought ten new HSTW sites into the network.
Challenges:
· Teacher shortage;
· Incomplete integration of learning standards into CTE coursework; and,
· Perception of CTE as not allied to need to develop greater rigor in secondary sites.

 

Perkins Plan innovations/changes:

Our consultation during the next year will be broad and far reaching.

Perkins transition challenges:
· Developing appropriate systems for data collection and program approval;
· Developing a protocol for negotiation of performance level with local entities; and,
· Providing incentives for program improvement.
INDIANA

Accomplishments:

· Developed Innovation Grant Program from 10% holdback funds:  This program, called Moving Forward, is designed for local secondary districts to implement the innovative “good ideas” for which they have not previously had funding.  The state is able to focus the innovations by establishing categories within the grant program.  For the 07-08 school years the categories are designed with new Perkins in mind.  The categories are:

· Academic Integration

· Establishment of a new Program of Study

· Upgrading a current curriculum to a Program of Study

· Entrepreneurship Activities

· Developed Grant Program for Manufacturing Industry:  This program, entitled Tomorrow’s Manufacturing Workforce, combines an extensive grassroots promotional campaign about manufacturing career opportunities with funding for the development of improved manufacturing education and training programs.  The grant program is only available to regional consortiums which include participants from workforce investment boards, employers, economic development, secondary CTE educators, and post secondary educators.   By taking advantage of our position with Department of Workforce Development, we combined multiple funding streams to provide funds for the education and training component to accomplish three priorities: filling the current manufacturing education system, improving the quality of the current manufacturing education system, and expanding the current manufacturing education system to include transitional workers.  We then selected a promotional and awareness campaign, called “Dream It. Do It.” It was developed by the National Association of Manufacturers (NAM) and requires extensive local partnerships to implement the promotion at a grassroots level.  To receive the education and training funding, the consortium must put together the resources and a collaborative plan to implement the promotional “footprint” of “Dream It. Do It.”  Ultimately, it is expected that the promotion will drive interest in manufacturing, the Education and Training funds will enable programs to handle increased interest, and the Education and Training funds will improve the quality of our system so that our graduates meet the needs of our manufacturing employers.  
· Expanded Leadership in PLTW and robotics programs:  Indiana is a lead partner in piloting the new PLTW Bio Medical program.  We are also the second largest PLTW Engineering participant.  Within robotics, we grew our sponsorship of FIRST robotics teams by 15%.  We also started a statewide program on VEX robotics.  We provided free VEX software and equipment kits to 102 schools.  Then a VEX robotics tournament was held with 60 participating schools, the largest VEX tournament ever.  
Challenges:
· Perception of CTE:  Indiana struggles with misperception and lack of awareness about CTE.  These problems occur at both the state and local levels and both internally to CTE and externally.  External State leaders perceive CTE as the vocational system of old instead of a strong alternative to the dominant academic education model.  Internally, many local teachers still don’t understand the relationship and goals of CTE for economic development, academic knowledge, and post secondary preparation. 

· Secondary & Post Secondary Alignment: Currently no wide spread, collaborative mechanism exists between secondary and post secondary factions.  Some local partnerships are working and career clusters have been established, but they are not strong.  

· CTE Delivery Structure: The tech center structure is in danger as the time demand on student schedules is making it very difficult to enroll students in half day length courses.   The tech centers must shift to shorter courses and sequences of courses.  Also the tech center structure and individual course content have to integrate academic concepts with more frequency and detail.  

Perkins Plan innovations/changes:

· Establishing a Strategic Plan for all of CTE in Indiana.  Previously, our Perkins planning and our state funded CTE planning have not been aligned as they are in different agencies.  The new Perkins legislation provides an opportunity for a combined plan for CTE.

· Improved Local Plan documentation and process.  The new Perkins allows a recreation of this document.

· More state control to drive standardization amongst programs. 

Perkins transition challenges:

· Prioritizing of the Perkins activities, i.e. strategic planning for CTE.
· Technical Skill Attainment / End of Program assessments: what to do, how to fund, how to implement, how to oversee, etc.

· Post Secondary CTE programs, alignment to secondary programs and ability to influence/make changes to the post secondary system.  
IOWA

Accomplishments:
· Nine different career and technical student organizations in the state currently serve over 20,147 students at the secondary and postsecondary levels.

· Secondary career and technical participant enrollment increased by 22 percent from FY05 to FY06.

· The Hospitality and Tourism, Information Technology, and Health Science Career Clusters saw the most significant enrollment growth.

Challenges:

· As more and more career and technical education (CTE) instructors at the secondary and postsecondary levels approach retirement, it will become increasing difficult to find qualified instructors to replace them.

· Since state funding to local school districts is tied to enrollment, the continued decline in enrollment at the PK-12 levels will make it increasingly difficult to find funds to continue or start new CTE programs.

· With the increases in core academic requirements for high school graduation, the challenge will be for students to take CTE classes.

Perkins Plan innovations/changes:

· Reserve funds will be made available to community colleges on a regional basis that propose to advance CTE programs linked to the economic development priorities of the state (i.e., Information Technology, Bioscience/Biotechnology, and Advanced Manufacturing).

· Local plans for secondary schools must specifically describe how career guidance and academic counseling will be provided to CTE students.

· Local plans for postsecondary schools will describe how resources will be provided to CTE program students, and provide a strong linkage through financial aid information and links to the baccalaureate programs.

Perkins transition challenges:

· Being able to provide a clear and concise definition for “Programs of Study” and deciding on how extensive this requirement will be in the state’s transition plan.
· Providing the necessary technical assistance to the field in explaining the changes in the Act and how those changes will affect the eligible recipient application process.
· Establishing the local negotiation process on accountability measures.
http://www.iowa.gov/educate/content/view/353/951/
 
KANSAS

Accomplishments:

· Kansas Nursing Initiative:  In 2005 the Kansas Legislative Budget Committee, expressing concern over the shortage of nurses in Kansas, requested that the Kansas Board of Regents (KBOR) submit a report identifying the resources needed to increase the capacity of the state’s higher education system for educating registered nurses by 25 percent.  KBOR staff submitted the report which also included a timeline for building the infrastructure to accommodate up to 250 additional nursing student admissions annually.  The 2006 Kansas Legislature responded to the recommendations presented in the report by appropriating $3.4 million specifically to address three specific barriers to program expansion (identified below) as a first installment of a ten-year plan.  
· $   200,000 to support Nurse Educator Scholarships

· $1,200,000 to support Nursing Faculty Salaries and Supplies

· $2,000,000 to support Nursing Equipment and Facility Upgrades
Progress cited in the interim report completed in January 2007 includes: 1) 50 Nurse Educator Scholarships awarded to nursing students agreeing to teach in a Kansas nursing program upon completion of their master or doctorate in nursing degree; 2) an additional 27 full-time and 21 part-time nursing faculty hired; 3) nearly $1,000,000 expended or encumbered to purchase patient simulators, related equipment, and facility modifications; and 4) 437 additional new nursing students admitted, exceeding the target of 250 new students by 74.8%.

· Heightened statewide interest in the coordination and funding of postsecondary technical education:   In 2006, a legislative Commission was established to study the governance, funding, and the mission of postsecondary technical education.  As part of the recommendations from the Commission, a new funding plan has been developed and legislation has been proposed to create the Technical Education Authority.  This Authority would coordinate all postsecondary technical education and lead the process toward standards for programs, provide support for adequate funding for instruction, and increase the advocacy for technical education statewide.

Challenges:
· Implementation of the postsecondary program standardization process.

· Development of statewide articulation agreements.

· Development of Kansas Career Pipeline to communicate occupations and programs of study to secondary and postsecondary students as well as potential adult participants.

 Perkins Plan innovations/changes:  
· Consolidation of Tech Prep and Basic Grant funds, and,
· Establishment of the Reserve Fund. 

Perkins transition challenges:
· Technical skill assessments—identification of instruments and data collection for core indicators reporting, and,
· The amount of technical assistance that will be required for the local institutions to implement Perkins IV.
KENTUCKY

Accomplishments:
· Became the first state Career/Technical School System in the nation to receive SACS accreditation for all 55 schools in our system. 

· Participated in duplicating the Math-in-CTE project. 

· Three new schools were opened. 
Challenges:
· Getting academic and technical teachers together to plan integration activities; 

· Hiring and retaining teachers and principals; and,  

· Additional funding to meet the requests for new schools and programs throughout the state. 
Perkins Plan innovations/changes:

· Statewide development of programs of study through an interagency task force of the Office of Career and Technical Education, Department of Education, Kentucky Community and Technical College System and universities;  
· The continuation of the math-in-CTE project and expansion of this effort into other academic areas throughout the state; and,
· Implementation of reading strategies within the CTE curriculum.
Perkins transition challenges:

· To merge or not merge Tech Prep; 

· Changing mindsets about the new legislation and getting recipients to understand that Perkins money is not just for purchasing equipment; and, 
· Making the split more equitable. 
LOUISIANA

Accomplishments:
· Louisiana’s High School Redesign Commission proposal will recognize CTE courses in lieu of the 4th science or social studies courses required for high school graduation. 
· Continued refinement of the secondary CATE Data System to provide valid, reliable data; not only to comply with the core indicator reporting requirements, but to give local high schools and the LDE the data necessary to promote CTE program improvement. 
· Because of Katrina the state focused on five career pathways for development:  Construction, Information Technology, Health Sciences, Advanced Manufacturing, and Hospitality and Tourism.  These projects are supported with Perkins funds and a grant from the Ford Foundation.

Challenges:
· Lack of additional state funding for CTE programs—both secondary and postsecondary;
· The development and funding of a comprehensive postsecondary data system; and, 
· Increased high school graduation requirements may limit students’ ability to schedule CTE courses. 
   Perkins Plan innovations/changes:

· Statewide activities linking secondary to postsecondary educational transitions;
· Development of a postsecondary data collection systems and the alignment of both data collection systems; and,  
· Statewide activities linking secondary to postsecondary educational transitions.
    

Perkins transition challenges:

· Making sure that all eligible recipients have a full understanding of the new law and its requirements;
· Measurement of Technical Skill Attainment using an assessment instrument - what instrument and how to enforce; and,
· Career guidance and counseling.    
MAINE

Accomplishments:

· We supported Literacy Strategies training for 13 instructors from 6 different programs in a train-the-trainer model. These 13 “Mentors” tried the strategies in their classrooms and then presented to 40 plus additional CTE instructors from across the state in a three day summer institute followed with a two day follow-up in the fall; 
· State wide facilitated work on National standard adoption and skill attainment assessment possibilities; and, 
· Comprehensive CTE school review process developed and implemented.
Challenges:
· How to collaborate more successfully with our sending high schools as we support all students in meeting Maine state learning standards and NCLB accountability.  

· Development of programs of study with our community colleges; and,  

· Statewide articulation agreement at the community college level 
Perkins Plan innovations/changes:

· Programs of study and State-wide articulation between a high school program and all of the community colleges in the same program;
· Use of the reserve funds to provide statewide professional development in CTE literacy and numeracy; and, 

· Integration of Tech Prep into the basic plan while still increasing credit bearing articulation agreements.
 Perkins transition challenges:
· Meeting the timeline with the loss of a true transitional year;
· Getting our own online grant system revised in preparation for timely submission by our high school and community college CTEs; and,
· Developing a state and local accountability system that fulfills the requirements of Perkins IV and allows for the required local negotiations. 
MARYLAND

Accomplishments:
· At the secondary level, increased implementation of state CTE Pathway Programs aligned to the career cluster frameworks, as well as an overall increase in enrollment in CTE.  Nearly half (48%) of all high school students participate in CTE.   At the postsecondary level, expanded CTE program in Maryland’s Community Colleges and increased alignment between high school and community college programs aligned to Maryland’s Career Clusters.

· Increased CTE student achievement measures for both college and career readiness. Half (51%) of all CTE program completers also met the University System of Maryland entrance requirements.

· Received a $100,000 grant from Citigroup Foundation to conduct the Citigroup Schools That Work Institute for middle and high school teams to implement Maryland’s career development model aligned to the career cluster frameworks.  

Challenges:
· Ensuring full implementation and quality assurance of all CTE pathway programs (i.e., professional development, resources, equipment, student and program certification, qualified teachers);

· Providing an in-depth analysis of special populations data and leveraging the resources to improve the performance outcomes of special populations students; and

· Identifying appropriate industry-recognized certifications to document technical achievement of CTE students at the high school and college level.  

Regarding the implementation of Career Clusters:  Maryland designed and implemented 10 career clusters starting in 1995.  The publication titled Maryland Career Clusters:  Restructuring Learning for Student Achievement in a Technologically Advanced, Global Society has been widely distributed for use in developing CTE pathway programs, creating small learning communities, aligning secondary and postsecondary CTE programs, and improving the quality of existing CTE programs.  The career cluster frameworks and CTE pathway programs are integrated in the career development framework to encourage systemic implementation at the local level.  

MASSACHUSETTS
Accomplishments: 
· Massachusetts Board of Education amended the Massachusetts Vocational Technical Education Regulations setting rigorous standards for career/vocational technical education programs of study and establishing standards for students to earn the Massachusetts Certificate of Occupational Proficiency.
· The Massachusetts Vocational Technical Education Frameworks provided the foundations for programs of study after a rigorous development and validation process.

· Significant focus on Tech-Prep delivery integrated with school counseling reform efforts resulting in strengthened career/vocational technical education programs Massachusetts’ high schools, public two-year colleges and apprenticeship programs. 
Challenges:
· Meeting and exceeding all core indicator benchmarks for special populations, in particular LEP students and students enrolled in programs non traditional for their gender (the 2 sub categories which we missed in ‘06).
· Implementing the performance test for CVTE students pursuing the Certificate of Occupational Proficiency. 
· At the postsecondary level, follow-up and monitoring of students in career/vocational technical education programs regarding successful transitions to colleges. This includes accountability of Tech-Prep and school counseling programs and interventions at the secondary and postsecondary levels. 

Perkins Plan innovations/changes:

· Engaging school counselors as key players in improving core indicator performance and to ensure equity in school counseling program delivery, particularly around career planning and postsecondary transition. 

· Supporting and promoting districts in planning continuous and sustainable professional development tied to improvement of core indicator performance and that demonstrates results.   

· Supporting and promoting registered apprenticeship training as a postsecondary option through articulation agreements and preparing students to transition and succeed in such programs.  

Perkins transition challenges:

· Writing a transition plan that bridges Perkins III and IV.
· Developing a Local Plan Update form that does not confuse or burden districts.

· Assessing the pros and cons of maintaining Tech Prep as currently implemented or merging with the basic grant.
MICHIGAN

Accomplishments:

· Within the next month we will have surveyed Michigan CTE teachers, community college instructors and business/industry representatives to get their input on a set of industry technical standards for each CIP program we offer.

· We continue to conduct professional development with CTE and academic teachers to put together lessons for teaching the Cluster Foundation Skills within our CTE programs.

· We have developed 5 English/Language Arts Units so that students can receive up to ½ academic credit while enrolled in CTE programs.
Challenges:
· Last spring, the Michigan legislature approved 16 required courses for graduation that will take effect with students entering 9th grade this fall.  Two additional credits of a foreign language will be required for students who are in grade three this year.  Without careful planning, students may not have time to attend CTE programs in our area centers.

· Teacher certification and teacher recruitment continue to be a challenge and many of our programs rely on emergency certification for members of business and industry to provide instruction.

· CTE will be moved by executive order back to the Michigan Department of Education some time this year, but without the community college staff.  This will make collaboration with the colleges more challenging at the same time the new law calls for increased partnerships.
Perkins Plan innovations/changes:

· Competitive grants for Middle College start-up.
· Use of the reserve fund for the first time for assessment.

· Continuation of data collection for academically challenged students to demonstrate the effectiveness of CTE in meeting the needs of the neglected majority.
Perkins transition challenges:

· Letting go of old ideas and 'we always did it this way'.

· Winners and losers with Perkins dollars if we try new ways of doing things with the federal funds.

· Timely direction from the USDOE.
MINNESOTA

Accomplishments:

· The College-Readiness Alignment Project: In order to define and assess college-ready writing and, in so doing, to help improve the alignment of high school and college writing expectations, a college-ready writing rubric has been developed.  With further use and refinement by several Minnesota high schools and colleges, several hundred essays completed by high school seniors have been graded using the rubric and assessed for their college readiness.  At each participating location, college and university faculty work with high school colleagues to foster close, sustained collaborations between a college and its feeder high schools to support improved college readiness.  It is hoped that both projects can eventually be expanded statewide.  Already, the project is helping to inform the development of college readiness standards in writing by a working group of the Minnesota P-16 Education Partnership.  
· Mindquest Academy: The Mindquest Academy, specifically targeting adults identified as academically disadvantaged and/or having limited English proficiency, is a new educational service delivery model that helps these adults successfully transition to college.  The model is currently being implemented at two community colleges. The aim of the project is to provide college preparatory services through a mix of online and classroom approaches with open access to assessment, educational planning, counseling, and instruction.  The college provides on-campus classroom space and computer technology with teachers from Adult Basic Education (ABE)  instructing the adult learners using the interactive Mindquest Academy online college prep curriculum. This delivery model gives the Minnesota State Colleges and Universities system and ABE programs a new opportunity to work together collaboratively to create a seamless path into postsecondary education for adult at-risk learners. 

· Minnesota Math in CTE Project:  The Minnesota Department of Education (MDE) and the Minnesota State Colleges and Universities system, in collaboration with the National Research Center for Career and Technical Education (NRCCTE) have partnered to institute the Minnesota Math-in-CTE professional development training for high school CTE teachers.  Secondary CTE instructors from health and manufacturing, along with their math partners, have been working throughout the year to implement the Math-in-CTE pedagogic model for enhancing the math that naturally occurs in their CTE curricula. The Minnesota Math-in-CTE state assistance team has provided CTE teachers and math partners with a process of professional development in which teachers mapped the math in their own curriculum and subsequently created and taught sets of math-enhanced CTE lessons.

· Minnesota NGA Grant with a STEM Focus: Through the state's receipt of a grant from the National Governors' Association that focuses on Science, Technology, Engineering and Mathematics (STEM) issues, high schools have been awarded innovation grants  to develop model programs in technology and engineering design, digital content, effective student remediation and new industry certification.

Challenges:
· High School to College Transitions Accountability Framework: A major stumbling block for developing a comprehensive high school to college transition accountability framework is the inability to connect secondary and post-secondary data.  In turn, the lack of broad-based high school to college transition data and information continues to be a challenge for Minnesota to determine Perkins program effectiveness and quality, particularly in light of the recent reauthorization of Perkins. However, a sub-committee of the Minnesota P-16 Education Partnership is examining ways in which to develop a common student identifier that will connect secondary and postsecondary education data.  

· High School/College Readiness Knowledge and Standards: The lack of clarity regarding the perceptions and knowledge about the alignment of high school exit requirements and the college readiness entrance standards, particularly in math but in reading and writing as well, pose a significant challenge for improving high school to college transitions within CTE.  The Minnesota P-16 Education Partnership – a state-wide collaborative effort among 19 partners – has established working groups focused on addressing key aspects of improving student preparation for and transitions to college and work.  Among the issues being considered, at least three of the working groups are defining common and uniform college and work readiness skills and knowledge and aligning them with Minnesota Academic Standards is central for ensuring that all students graduate from high school ready for college and/or work success.  As indicated under CTE accomplishments section above, a growing array of secondary/post-secondary collaborations across the state have already started  focusing on the need to help students, parents, and educators better understand the level of skills and knowledge that colleges, universities and employers expect high school students to have when they graduate and begin their transitions into adulthood.
· Program Quality: Crowding of the high school day and the addition of new academic requirements is making it difficult for students to participate in CTE programs.  In addition, when CTE courses could be offered, by restricting the awarding of academic credit through CTE due to licensure, and Highly Qualified Teacher provisions in No Child Left Behind, reduce participation in CTE even more. 
· Other challenges include specific targeted strategies to improve education outcomes for under-represented students; and, maintaining program quality within the variety of ways (which includes

Tech Prep) in which Minnesota students transition from high school to college.

· Adequate Resource Maintenance:

· Inconsistent funding streams due to state budget problems and the recommended reductions to Perkins in the federal budget, makes long-range planning for Perkins more uncertain. As federal and state funding becomes scarcer, tapping into federal and state non-governmental resources for CTE will become even more challenging.  

· A growing shortage of teachers, particularly in critical areas such as Mathematics and Sciences, and also certain CTE fields like allied health services and engineering technology, and, the professional development of existing teachers to ensure that they keep abreast of a changing dynamic economy, is an immediate challenge that will need to be taken up not only within Perkins but statewide. 
Perkins Plan innovations/changes:
· Building a New Consortium Structure: Beginning in July 1, 2008, a new structure of Perkins consortia will be established.  Each consortium will include at least one 2-year college and one or more partnering secondary school districts. Each eligible school district and college shall formally belong to only one consortium. However, this does not mean that school districts and colleges are limited in collaborating with other consortia. One secondary fiscal agent and one post-secondary fiscal agent will manage funds under a single collaboratively developed local plan.  All school districts and colleges will be included under this new consortium structure unless they specifically ask to be excluded. 
· Single Local Application Plan Spanning Secondary and Post-Secondary: Starting in FY09, (July 1, 2008 to June 30, 2009) and thereafter, a single local consortium plan will be developed that addresses the intent and requirements of Perkins IV.  The state will promote a local consortium planning process that places the focus on broad goals and accountability measures designed to meet the intent of the law. Within the local consortium plan, however, each required activity as specified in the State Plan will need to be addressed under the broader goals established.  Each local consortium plan will be approved jointly by staff from both the Minnesota Department of Education and the Office of the Chancellor, Minnesota State Colleges and Universities.  At a minimum, each local consortium plan shall address the following:
· How career pathways/programs of study in Minnesota will be developed, expanded and promoted.
· How technical skill attainment will be measured separately from graduation outcomes.
· How high-skill, high-wage, and high-demand occupations will be aligned with career pathways/programs of study.
· How college readiness standards will be promoted and communicated to CTE students and high schools.

· How secondary and post-secondary recipients of Perkins IV funds will be independently responsible for meeting accountability measures. 
· Funding and Administration: Beginning in FY09 (starting July 1, 2008) tech prep funds will be merged with the Perkins basic combined funds will then be allocated separately to each eligible secondary and post-secondary fiscal agent.  The state will consider all available flexibility in the distribution of funds, including distribution of a portion of the funds on a competitive basis.  The FY09 single local consortium plan, submitted for the 2008-2009 year (due in Spring 2008), and each successive plan thereafter, will need administrative signature endorsement from each secondary school district/consortium and each college included under that consortium plan.  Post-secondary and secondary Perkins staff will provide technical assistance to the newly established consortia to support successful plan implementation between secondary career and technical education programs and appropriate post-secondary opportunities within and outside the local consortium.

Perkins transition challenges:
· Creating a High School to College Transitions Database: To implement Perkins IV in Minnesota, as described above, connecting secondary and post-secondary data should be a basic requirement for judging effectiveness.  However, the lack of broad-based high school to college transition data and information continues to be a challenge for Minnesota. A sub-committee of the Minnesota P-16 Education Partnership is examining ways in which to develop a common student identifier that will connect secondary and postsecondary education data and it is hoped the implementation of such a system will ease the difficulties in assessing the effectiveness of Perkins IV in Minnesota.   Additionally, while not a part of the accountability system, local eligible agencies are being encouraged to collect such data in the meantime.

· Implementing Programs of Study: As a state we are just beginning to explore programs of study as an organizational structure for developing career pathways.  Currently, career clusters are used for data collection and organization within secondary and post-secondary Perkins databases.  When it comes to deciding which career pathways/programs of study are applicable in Minnesota, the absence of a methodological framework for making such decisions can be challenging. 
· Implementing a Comprehensive Technical Assessment System: Like other states, Minnesota has to properly implement a comprehensive technical assessment system under Perkins IV.  With very little statewide effort undertaken in this area, Minnesota will need to develop, and faces its greatest challenge under Perkins IV,  very quickly a conceptual framework that establishes how third-party technical skill assessments would provide detailed information to develop accountability indicators such that cost, quality, validity and reliability are all taken into consideration. Initial efforts in developing statewide comprehensive technical assessment systems are underway in Minnesota.  At the secondary level, the Minnesota NGA Grant with a STEM Focus project (see above) should provide some basic information as Minnesota embarks on developing a State Plan for Career and Technical Education under Perkins IV. At the post-secondary level, the Minnesota State Colleges and Universities system has developed a set of accountability indicators, including one under the Student Learning indicator that identifies student pass rate on certification or licensure exam such as nursing, law enforcement etc. The total student coverage under this measure is about a quarter of all credits students within the Minnesota State Colleges and Universities.

MISSISSIPPI

Accomplishments:
· Announcement of an initiative to redesign Mississippi high schools around career clusters and pathways.  State Superintendent Dr. Hank Bounds has announced an initiative to redesign Mississippi high schools around the career clusters and pathway concept.  The plan focuses on seven career pathways in agriculture and natural resources; business management and technology; construction and manufacturing; education, hospitality, fine arts and social services; health and human sciences; science, technology, and mathematics; and transportation.  For more information, see http://redesign.rcu.msstate.edu/. 
· Implementation of a comprehensive statewide testing program for all secondary and postsecondary occupational and technical programs to meet the requirements for measuring technical skill attainment under Perkins. For the first time, in the spring of 2007, students completing 98 secondary and postsecondary programs in Mississippi will be tested on the technical competencies outlined in the statewide curriculum frameworks.
· Development of new courses at the middle school and 9th grade level to better prepare students for career decision making, technology applications, and other workplace skills for the 21st Century.  Existing courses in career exploration, computer application, and technology education will be upgraded and enhanced to reflect workplace and technology needs.  New courses will be Information and Communication Technology I (7th grade), Information and Communication Technology II (8th grade) and Science, Technology, Engineering, and Mathematics (9th grade). For more information, see http://redesign.rcu.msstate.edu/. 
Challenges:
· Meeting the “Highly Qualified” teacher provisions of the NCLB legislation.  While the requirements for teacher certification have increased, additional training will be necessary to have all career and technical education instructors certified as highly qualified.  This is going to be critical for academic and college transfer credit to be granted for CTE courses.
· Funding to implement the career pathways and clusters of the Redesign initiative.  Additional funding will be required for professional development of instructors to prepare them for new curricula and innovative teaching methods, and for updated equipment and materials.
· Professional development for teachers to implement career pathways and clusters.
Perkins Plan innovations/changes:

· Implementation of statewide articulation agreements for secondary and postsecondary career and technical programs.  Previously articulation was conducted between individual community colleges and high schools.  A meeting will be held this spring to develop statewide articulation agreements through which high school students will earn community college credit for career and technical education coursework.
· Implementing a new Technical Assistance process for local districts to assist in program improvement.  A new form has been developed to allow MDE personnel to monitor and assist local programs in meeting Perkins and state requirements for quality programs.
· Use of statewide testing to measure student technical competency attainment in secondary and postsecondary career and technical programs which do not have state or national licensure exams.
 Perkins transition challenges:

· Developing plans of study for career pathways. Under the proposed redesign initiative, programs and courses will be streamlined and will focus more on integration of academic and technological skills.
· Converting existing programs from traditional courses to the career pathway and cluster concept.

· Implementation of statewide articulation agreements.
MISSOURI

Accomplishments:
· Missouri Connections, a comprehensive education and career planning tool for students 6-14 was launched in February 2007.  While Missouri Connections embodies many of the same components of the Missouri College and Career Planning System, powered by Kuder, it takes career planning to a higher level with more interactive features and refined tools for learning based on the 6 career paths and 16 Career Clusters.    

Four states (Missouri, Kansas, Nebraska, and South Carolina) partnered to develop the Internet-based one-stop shop for career planning, development, and management.  In Missouri, the web-based system integrates the efforts of the Departments of Elementary and Secondary Education (representatives from career and technical education, adult education and literacy, and vocational rehabilitation); Higher Education; Corrections; and Economic Development (representatives from workforce development and Missouri Economic Research and Information Center (MERIC).

The states have worked together to find a common goal in a system that reduces duplication of efforts and expense.  This unique approach is allowing the four states to collaborate around common objectives and shared technology infrastructure, yet allows for each system to be customized and address solutions at a localized level.  (www.missouriconnections.org)

Missouri is using its incentive grant for exceeding the agreed-upon performance levels for WIA title I, the Adult Education and Family Literacy Act and the Carl D. Perkins Vocational and Technical Education Act to pay for the development of the web-based system.
· In November 2006, over 30 educators representing the Division of Career Education; Missouri ACTE’s Executive, Professional Development and Program Improvement Committees; and Missouri Center for Career Education met in a two-day planning session to develop joint professional development strategies for Missouri career and technical education.  The session was led by Deborah Fite from the Southern Regional Education Board.  After reviewing the data from two professional development needs assessments and the new professional development requirements in Perkins IV, the combined group identified several needs; with the overarching theme that generated an overwhelming consensus among the participants was defining rigor in the different CTE disciplines.
Rigor and relevance will be the theme carried throughout the 2007-08 school year for all career and technical education professional development.  This means the Division of Career Education, Missouri ACTE and the Missouri Center for Career Education will be working together to provide professional development that is a systematic process with a clear and concise vision of the improvement needed.  

The Division of Career Education conducted an online survey among a broad spectrum of Missouri business and industry representatives, then met with Industry Advisory Councils organized around the 16 career clusters.  The statewide online survey was conducted from November 20, 2006 through January 8, 2007.  Employers and industry across the state were asked to:
· Rank in importance the foundation knowledge and skills for their career cluster, as well as identify any gaps or emerging areas.

· Rank in importance the knowledge and skills needed for the various career pathways in which they employ, supervise, or work;

· Identify any gaps or emerging areas that are essential to the pathway and need to be addressed by career education;

· Indicate whether they work in business/industry, for a state or federal agency, in education, an association, or other;

· Provide any additional comments or information they may like to share to help improve the quality of workers they receive; and

· Possibly volunteer to participate in future surveys and/or to serve on a statewide or local industry advisory council.

Educators will then work to achieve alignment of courses for each program of study and seek review and feedback from their respective industry advisory council.

Challenges:
· Career and technical education assessments;
· Integration of academics and career-technical education; and,
· Developing programs of study.
Perkins Plan innovations/changes:
· Delivery of high-quality sustaining professional development;
· Linking/linkages between secondary and postsecondary education; and,
· Research the use of podcasts for delivering instruction.
Perkins transition challenges:

· Negotiating levels of performance with local recipients;
· Developing programs of study; and,
· Transitioning to a Department-wide eGrant application and payment process, including Perkins, which links to school improvement plans and accountability measures.
MONTANA
Accomplishments: 
Secondary: 

· The beginning of the Montana High School Initiative which establishes a comprehensive system of education identifying what high schools should look like in the future and identifying high school improvement needs. CTE has been at the forefront of this initiative. http://www.opi.mt.gov/HSInitiative/Index.html
Postsecondary: 

· Recipient of WIRED (Workforce Innovation in Regional Economic Development) Grant funded by the U.S. Department of Labor, Montana’s Agro-energy Plan:  Workforce Innovation and Regional Economic Development (MAP-WIRED) is educating a workforce for the bioproducts industry.  The initiative focuses on 32 economically depressed counties of central and eastern Montana.  The program emphasizes secondary, postsecondary and industry linkages for the development of training programs utilizing an integrated approach through cluster hubs.  This is a project that encompasses several state agencies:  Governor’s Office of Economic Development, Department of Commerce, Department of Labor and Industry, Department of Agriculture and the Office of the Commissioner of Higher Education..
· The Board of Regents approved a detailed policy that governs the credit totals, technical content and general education coursework in all two-year and certificate programs throughout the System.  The new policy applies to both existing and new academic programs.
 
Challenges:
Secondary:    

· Aligning statewide CTE curriculum frameworks with national and industry standards and the implementation of programs of study within current program areas.

· Finding qualified CTE teachers to replace those leaving the field due to retirement and other factors.
· Keeping equipment in programs current and based on industry standard.
· Developing comprehensive professional development opportunities that meet the needs and also link secondary and postsecondary CTE. 

   

      Postsecondary

· Lack of consistency statewide in articulations, transfer of credit, and dual credit; 

· Encouraging more secondary and postsecondary; and,
· Decline of state level funding thereby forcing tuition increases.
Perkins Plan innovations/changes:
Secondary 

· Identifying and prioritizing statewide CTE needs. 

· Developing seamless secondary/postsecondary statewide systems.   
· Development of Big Sky Pathways. 

· Moving programs from a traditional format to a career cluster format.  
Postsecondary 

· Redesign of Tech Prep from regional to statewide orientation and articulation of programs of study rather than single courses.
· Linking performance indicator outcomes to action objectives and objectives to budget items so that use of Perkins funds can be directly linked to the activities that impact performance indicators.
· Creating a State CTE Leadership Structure that will mutually establish funding priorities.
Perkins transition challenges:
Secondary

· Development and implementation of programs of study - Big Sky Pathways

 
Postsecondary 

· Shifting the focus from a student services model to innovation and program development and enhancement.
· Developing state standards and moving towards statewide articulation.
NEBRASKA

Accomplishments: 
· FutureForce Nebraska (FFN), our state's K-20 Education/Workforce Development/Business/Employer partnership initiative, continues to grow in influence and effectiveness.  FFN conducted a 2-day statewide forum in December to bring together 100 of the state's best thinkers to develop our plan for the future. 

· The first ever Career Education Partnership Grants are being awarded.  This new grant program, funded by the state, provides money for new collaborative partnerships between secondary and postsecondary (2 and 4 year) to improve and expand career education programs.  The grant program requires a significant partnership with business and economic development. 

· Continued implementation of career clusters at the secondary and postsecondary levels.  Schools will now report curriculum by career cluster rather than by traditional disciplines;  postsecondary colleges (2 and 4 year) are realigning curriculum to the career cluster model for ease of transition;  partners such as workforce development, economic development, 4-H, Boy Scouts, are all using the career cluster model; CTE and academic state staff are working with schools to develop programs of study around the career clusters; Nebraska CareerConnections continues to grow in usage and value to Nebraska students, parents and employers. 
Challenges:
· Providing an adequate supply of career education teachers for secondary schools; 

· Expanding the use of distance learning and web-based course offerings to enrich career education in small, geographically isolated schools; and, 

· Limited state staff to respond to requests for assistance from schools/postsecondary/business and industry. 
Perkins Plan innovations/changes:
· Merging of funding streams to develop a new statewide initiative on dual credit and transition between secondary and postsecondary education; 
· Refocusing nontraditional funds away from the strategies of the past that haven't worked and think differently about how to make an impact; and, 
· Implementation of consortium that will receive funds from each LEA to focus on the development of statewide systems that will improve CTE in addition to the limited state leadership funds.
Perkins transition challenges: 
· Changing mindset about the purpose for Perkins IV to encourage the use of funds for innovation in career education; 
· Limited state staff to lead the transition to Perkins IV; and, 
· Building the statewide systems needed to appropriately implement Perkins IV.
NEVADA
Accomplishments: 
· Nevada used its strong CTE accountability system to demonstrate statistically that CTE serves high school, helps students stay in school, increases the likelihood of graduation, and is tied directly to higher education. 

· The utilization of this data to highlight CTE students’ successes was one of Nevada’s top accomplishments.  In FY’05, 49% of high school students enrolled in CTE courses and increased to 51% in the FY’06.  The annual dropout rate for CTE students for FY’05 was 1.6%, as compared to the state’s overall dropout rate of 5.7%.  Nevada’s graduation rate for all 12th graders was 81.09, while the students who completed a sequence of CTE courses had a graduation rate of 89.09.  Tech Prep enrollment in FY’06 was 30,964 out of a total of 58,872 CTE students.  In Nevada, Tech Prep students are allowed to earn up to 15 college credits while in high school, thus easily transitioning from secondary to postsecondary education. 

· By showing the effectiveness of CTE with the above statistics, CTE programs received line item state funds of $1,000,000 for each year of the biennium in the 2005 legislative session. There continues to be great interest and support of CTE in the 2007 legislative session that began February 5, 2007.  Prior to the $2,000,000 for the biennium in the 2005 session, districts opting to fund CTE programs used Perkins funds, state distributive school assistance funds, and local contributions. 

· The State CTE Director continued to be a member of the leadership team that developed Nevada’s Blueprint for High School Improvement and the Department of Education’s State Improvement Plan.  CTE staff members serve on the K-12 school improvement teams to assist schools that need improvement.

Challenges: 
· The major challenge of FY ’06 was, again, the lack of enough line item state funds authorized for local CTE programs.  While CTE received $2,000,000 for the biennium during the 2005 session, there is no guarantee that the state legislature will reauthorize these funds for the next biennium in the 2007 session.  The CTE Office continued to gather valid and accurate CTE data to highlight the successes of CTE students.

· While the CTE Office gained a Health Sciences Education Consultant in FY’06, there is a great need for more health sciences education programs in Nevada schools. The CTE Office continued to target reserve funds to grow health sciences education programs in rural areas. Because of this, there has been a slow growth of new health sciences education programs in the state but many more are needed to meet the high demand of Nevada’s health services.
Perkins Plan innovations/changes:
· The greatest change in Nevada will be merging the Basic and Tech Prep grants.  Secondary and postsecondary educational agencies agree that the concept of Tech Prep is so valuable to high school students that it should be incorporated into the Basic grant.  Although Tech Prep will be merged with the Basic grant, it will still maintain its identity in Nevada.

· The CTE Office will be coordinating with Nevada’s two universities and one state college to develop additional CTE teacher education programs, as well as increasing teacher training programs to certify more instructors from business and industry.

· The state plan will also include an emphasis on obtaining State Board of Education/State Board for Career and Technical Education approval for granting academic credit for CTE courses.

Perkins transition challenges:
· The greatest challenge so far is writing the state plan without the final State Plan Guide.  Accountability is one of the basic tenants of the plan, and it is definitely a challenge, if not an impossibility, to write the accountability section of the state plan without the final federal guidelines on performance indicators.

· Nevada has not yet developed a strategy to negotiate performance indicators with the local agencies.  This will undoubtedly be a challenge, due to the timeline for submission of the state plan to OVAE, and the need for OVAE’s approval for the state agreed upon performance indicators before negotiating with local agencies. 
NEW JERSEY

Accomplishments:

· New Jersey was one of three new states selected to join the National Leadership Cadre (NLC) this year as new members of this project.  The NLC, a project sponsored by the Office of Vocational and Adult Education at the USDOE, is a national coalition of state leaders who are committed to promoting statewide systemic reform in school counseling through partnerships that connect career development education and academic achievement. The NLC works to identify, document, and disseminate promising practices and approaches in career development education (CDE).  Its work also addresses defining outcomes for school counseling programs and refining accountability practices.  The NLC is dedicated to nationwide implementation of comprehensive developmental school counseling programs that are focused on promoting life and career development and student achievement through partnerships between state government agencies, state school counseling associations, and institutions of higher education. 

· The New Jersey Department of Education is partnering with Cumberland County College to support its leadership of a county-wide effort to engage the four comprehensive high schools and the county vocational technical school district in a process to more fully examine the High Schools That Work (HSTW) framework as they work together to enhance transitions from high school to postsecondary education and careers.  The HSTW key practices are serving as a vehicle for enhancing student achievement and teaching and learning while all partners work together on developing career pathway concepts.  

· Cumberland County College recently developed its 2006-2011 strategic plan which is grounded in a community based approach with the themes of access, alignment, and accountability.  This strategic plan calls for the college to work closely with partners in education and industry to assure that more high school graduates are ready to begin higher education and to align some of the college curriculum to high growth industries in the county.  The plan will include a focus on accomplishing the following:

· Increase the number of Cumberland County high school graduates who have the knowledge and skill sets commensurate with postsecondary education expectations and/or entry level skills for the 21st century job market;

· Identify and develop educational/career pathways (9th grade through associate and/or baccalaureate degree) aligned with “family sustaining” jobs that have high growth potential for Cumberland County;

· Increase the achievement rate of all students while reducing the “achievement gaps” between and among various student cohorts at Cumberland County College; and

· Identify, disseminate and report on data points measuring a continuous improvement process.
· The New Jersey Department of Education entered into an agreement with The College of New Jersey and its Municipal Land Use Center to develop and implement a Sustainability Career Track Initiative (SCTI) as part of career and technical education programs.  This innovative initiative seeks to establish partnerships between county vocational school districts and New Jersey municipalities in order to provide opportunities for students to obtain hands-on career training and education in areas critical to sustainable community development.  The SCTI will enhance existing career and technical education programs by providing students with opportunities to apply their knowledge and specialized technical skills in hands-on experiences to improve the quality of life within their own communities.  This broad contextual approach will allow students to gain a unique perspective on career and technical education programs that go beyond preparation for specific careers and that will offer long-term, viable employment opportunities.  

Challenges:
· Funding is a key challenge facing CTE in New Jersey.  The slight decrease in federal Perkins funding to the state between state fiscal years 2006 and 2007, along with        New Jersey’s own budget crisis, have limited the New Jersey Department of Education’s capacity to expand existing and initiate new CTE initiatives.

· Educating the public about the value of career and technical education and making the transition from “vocational education” to the new term of “career and technical education (CTE)” is another key challenge facing the state.  There is the lingering perception that CTE is not rigorous and does not prepare students for postsecondary education.  However, with state administrative code changes adopted by the NJ State Board of Education in 2006, the state has begun the transition from use of the term “vocational education” to “career and technical education” to help reinforce the notion that CTE programs are academically and technically rigorous and offer students opportunities for direct employment, postsecondary education, and other postsecondary learning opportunities, including apprenticeships.

· Data collection and accountability are also challenges.  However, New Jersey has made significant progress in ensuring the accuracy and validity of data collected and reported by local school districts.  Continued collaborative efforts on the part of the New Jersey Department of Education and local school districts are essential to achieving success in raising the standards for data quality and accountability.
Perkins Plan innovations/changes:
· New Jersey is setting forth a broadened perspective on career and technical education to support reform initiatives that will support students in acquiring rigorous core academic and technical knowledge and skills, as well as highly effective habits and attitudes, needed to be successful in the future and to contribute to common good.  

· New Jersey plans to strengthen the role of cross-sector partnerships in developing, implementing and continuously improving CTE and its potential to improve student graduation rates, post-secondary and career readiness, and the state and nation’s competitiveness.  An emphasis will be placed on identifying and facilitating programs and practices that allow for cutting-edge innovation aimed at expanding the opportunity for multiple and diverse paths to success for all students in high-demand, high-wage, high-skill careers.

· New Jersey will also align the transition and five-year plans for career and technical education to the American Diploma Project and the Governor’s Economic Growth Strategy for the state.

Perkins transition challenges:

· Gaining consensus on approaching career and technical education from a new, broader perspective; 

· Addressing requirements pertaining to data collection and accountability, particularly in the absence of final federal guidance on definitions of terms; and

· Providing technical assistance opportunities to sufficiently orient local recipients to the new plan, requirements, etc.

NEW MEXICO

Accomplishments and Perkins Plan innovations/changes:

The Career Technical & Workforce Education Bureau of the New Mexico Public Education Department is under the new leadership of Dr. Melissa W. Lomax. Dr. Lomax is excited to support both Governor Bill Richardson's charge to the Workforce Coordination and Oversight committee regarding alignment of the state's education and workforce development programming, and Education Secretary Veronica C. Garcia's High School Redesign initiatives. At www.workinnewmexico.gov/index.html you will find the latest information regarding New Mexico's Career Clusters, Career Pathways, and Economic Development. These resources position the CTWEB well to support redesign efforts that impact student academic performance, workforce preparation, and entry into post-secondary education.
Challenges:
· Acceptance of conceptual change from Vocational to Career Technical;
· Achieving desired level of integration of academic and career technical instruction; and,
· Achieving desired level of training and assistance for industry trained individual seeking to enter education as instructor.

Perkins transition challenges:

· Completing State Plan for years 2-6 on time;
· Data collection; and,
· Providing quality professional development for bureau staff to ensure our knowledge of the law..
NEW YORK

Accomplishments:

· Individualized student record system leading to a future comprehensive P-16 system.

· Five-year re-approval process for high quality CTE programs.

· Series of 7 regional technical assistance meetings that included nearly 2,500 CTE teachers and administrators.

Challenges:
· Implementing new Perkins legislation.

· Aligning performance with NCLB.

· Shifting to stronger emphasis on Career Clusters/Pathways. 

Perkins Plan innovations/changes:

· Developing a competitive funding approach for implementing Career Clusters/Pathways.

· Raising awareness about third-party recognition of technical skills.

· Better use of data to monitor student transitions.

Perkins transition challenges:

· Convening and making use of stakeholders in developing state plan.

· Expanding technical skill assessments.

· Integrating Tech/Prep.

NORTH CAROLINA
Accomplishments:

· Re-established as a Division and identified a State Career and Technical Education Director in the Department of Public Instruction.
· Converted competencies and objectives in Career and Technical Education curriculum to Revised Bloom’s Taxonomy competencies and objectives.

· Developed and put into policy Licensure Requirements for Comprehensive Alternative Licensing for Career and Technical Education.
Challenges:
· Finding and retaining qualified Career and Technical Education teachers, instructors and administrators.
· Providing Revised Bloom’s Taxonomy professional development for all Career and Technical Education teachers and Career and Technical Education Administrators.
· Improving focus on instruction and not test scores alone.

Perkins Plan innovations/changes:
· Increasing visibility of Career and Technical Education in school reform including Early and Middle Colleges, small learning communities, and academies.

· Supporting a grassroots initiative to create a corporate marketing strategy – “Re-inventing Career and Technical Education in North Carolina”.

· Developing exemplary online Career and Technical Education courses such as the e-Commerce sequence recognized as a model for the North Carolina Virtual High School and expanding online professional development opportunities.

Perkins transition challenges:

· Modifying or redesigning data systems to capture and report 


newly required data.
· Identifying awards, sanctions, and monitoring.
· Implementing industry recognized credentialing.

NORTH DAKOTA

Accomplishments:

· We will be receiving funds to establish two new Area CTE Centers.  The centers will be located in the western part of the state which has a very low student population spatially. These Area Centers will incorporate a strong “virtual” element for delivery of traditional CTE programs.  Currently we have many CTE courses delivered over distance; our focus will now shift to delivering programs with an additional focus on occupational programs.

· We secured a recommended 25% increase in funding for secondary CTE programs, From 10.5 to 13.3 million.  One half of the funding will be used for two new Centers and one half to encourage cooperative ventures, through the use of funding incentives. 

· Through our P-16 initiative, CTE courses were at the same level as foreign language and fine arts for graduation from high school and entrance into college.
Challenges:
· Funding redesign of K-12 education is in progress in the state.  There has been a move by a few to roll CTE funding into the per student payment.  Initial attempts were dismissed by participating legislators when funding equity was being addressed, but the process will be concentrated on funding adequacy in the coming year.

· Even though we have received funding to encourage distance delivery of occupational CTE courses throughout the state, the challenge will be in how we deliver occupation programs. Delivery will be through online or video connection with the use of master teachers at the home school and facilitators in outlying schools, use of mobile labs, or possibly during the most difficult - flexible scheduling of the school day and week.

· Incorporation of Career Clusters and programs of study across the state that have very small schools and limited access, geographically, to postsecondary institutions.
Perkins Plan innovations/changes:

· Roll Tech Prep funding and activities into general grant.  It will provide greater flexibility in funding expenditure. 

· If we are able to establish reserve funds, we want to focus on aligning CTE programming to targeted industries, which the Governor has identified.  New CTE programming will be encouraged and current programming will be reviewed to identify maximum impact. 

Perkins transition challenges:

· Aligning current data system with new data definitions.  The continued revamping of definitions and more importantly measures create a real problem and financial strain on our budget.

· Negotiating performance levels with local districts and how that will be done.  We ask a lot from our local schools already in terms of data and now we are going to ask them to negotiate performance levels when they are already at the “for the funding we get its not worth it” stage.
· Use of technical assessments in programs and incorporating those assessments into our accountability system.  We do not use any statewide end of course technical assessments currently, so there will be a big expense just to obtain them.  Additionally, we will have to get buy- in from instructors that this is the way to go.

OHIO

Accomplishments: 
· Framework for middle/high school transformation: Gives focus to our work, guides selection of effective CTE practices, builds successful implementation of CTE initiatives and informs CTE performance expectations.

· Focus: Pressure points on an education continuum (places where the pipeline breaks down for learners); transitioning from 8th to 9th grade; passing the 10th grade Ohio Graduation Tests and transitioning from high school to postsecondary education.
· Measures of success: Data points that represent a seamless pipeline across the education continuum:
· 8th grade achievement scores,
· 9th grade retention rates (repeating of 9th grade),
· First-time passage of the Ohio Graduation Tests,
· Cohort graduation rates,
· Percentage of students in rigorous curriculum, and
· Percentage of graduates entering higher education remediation free.
· Implementation rubric: Ensure that instruction is at the center of any strategy; marshal community resources/support; ensure sufficient human resources/capacity; deploy sufficient financial resources; and establish accountability for results.
· Inquiry-based Instructional Resources: Supports the development and piloting of inquiry-based instruction modules for Construction, Information Technology and Manufacturing career field pathways:
· Tech Prep consortia-based technical/academic teacher teams developing and implementing instruction modules,
· School-based technical/academic teacher teams developing and implementing instruction modules,
· Statewide dissemination through a standard web-based template, and
· Statewide teacher professional development.
· Career-technical credit innovations:
· Development of policies and processes to guarantee transferability of career-technical coursework across educational systems (high school, adult workforce, and higher education); and
· Passage of core graduation requirement legislation that in addition to a rigorous curriculum calls for integration of academic and technical curriculum/instruction that will enable schools to issue credit based on mastery rather than the Carnegie Unit.

Challenges:
· Assessments/industry credentials that will make curriculum, instruction and competency attainment aligned and transferable across systems;
· Collaboration of secondary and postsecondary partners in a limited resources environment; and
· Extensiveness of the needed planning for a five-year Perkins Plan.
Perkins Plan innovations/changes:

· Actual new features in the five-year state plan are unknown at this time; five-year planning is just beginning. 

· Ohio will be studying all aspects of its system for the five-year plan. Five internal planning teams, coupled with five external stakeholder input groups, have been established: Program Administration, Services to Special Populations, Performance and Evaluation, Financial Requirements and Tech Prep Programs. 

· Since communication and information management is a central challenge when new processes and procedures are initiated, a sixth planning team will be established to spearhead implementation of the Perkins five-year plan using state-of- the-art communication and information management technology (e.g., podcasting, blogging, social bookmarking, syndicating, open sourcing, etc.).

Perkins transition challenges:

· The decision whether to consolidate Tech Prep into Title I: regrettably, just the raising of the question creates fear and tension; however, the hope is that by asking the question an even better Tech Prep system can be envisioned and planned for, regardless of the outcome regarding consolidation or non-consolidation.

· Implementation of the secondary academic attainment measure given that Ohio uses a 10th grade test for NCLB and most secondary workforce education occurs beginning in grade 11.
· A growing number of Perkins partners wanting to come to the Perkins planning table, all expecting to contribute to the goals; but also expecting to receive Perkins funds that are already spread thinly across the state.
OKLAHOMA
Accomplishments:

· Having all our Technology Centers involved in Alliance projects with Higher Ed., where our high school juniors and seniors receive college credit at $8 per college hour;
· Statewide marketing campaign involving newspapers, billboards, TV and radio about the value of CareerTech Education to the economy; and,
· Implementation of WorkKeys and KeyTrain across the state in partnership with the Department of Commerce, Higher Education, and Governor's Council on Workforce Development.

Challenges:
· Funding and perception of CareerTech education as a valuable tool in post-secondary education and business and industry training;
· Full implementation of our new student information system; and,
· Carl Perkins funding and reauthorization.

Perkins Plan innovations/changes:
· Online services to the field;
· Greater career and academic advisement; and,
· Funding of innovation.

Perkins transition challenges:

· Changes in funding to the local programs;
· Getting information and the new law into the field; and,
· New definitions and funding requirements.

OREGON

Accomplishments:

· Data quality: Oregon has worked collaboratively with our eligible recipients to improve the quality of their CTE data. As our eligible recipients recognize how we rely and use their data, they have stepped up to improve their data integrity. We no longer hear comments about “ODE’s data”, but general statements about the need to improve the quality of their data input for ODE reporting. This is a significant transition from where we were a couple of years ago. We have also reached out beyond our CTE community to include the school district data managers and the college Institutional Researchers for assistance with data improvement. This has shown a significant return on the time investment. Our data is getting better and better.
· Oregon diploma requirement: The Oregon State Board of Education (SBE) has the authority to set diploma requirements. The SBE has undertaken a lengthy and deliberate process to study the current requirements and consider future requirements that will strengthen a high school graduate’s ability to be ready for college, careers and citizenship. Areas of importance for the CTE community include:
· Maintaining the proficiency option. Students will have the opportunity to choose to earn credit by demonstrating proficiency.

· Career-related learning standards and experiences are maintained as a requirement of high school graduation.

· Increasing the number of science credits from two to three with the added credit being lab experiences focused on scientific inquiry. Agriculture Science and Automotive Technology were examples used by the SBE in describing how this credit could be earned.

· Increasing the number of credits from one to three in the elective areas of second language, arts or CTE. Students will self-select what combination of credits they will take to satisfy this three credit requirement. This is a major step in the State Board’s recognition of the importance of CTE in an Oregon student’s comprehensive high school education.
Additional information on Oregon’s diploma requirements can be found at:

http://www.ode.state.or.us/stateboard/diploma-requirements-2-pager-diploma-requirements.doc
· Workforce 2005 Taskforce recommendation: The 2005 Oregon Legislative Assembly established a Taskforce to study and recommend improvements for the sustainability of CTE in Oregon. The Taskforce included representatives from various CTE stakeholder groups and state government agencies. The Taskforce report to the 2007 Legislative Assembly include the following:
· Access High-Quality Programs: Create a 4-year Bachelor of Applied Science (BAS) degree program.

· Funding Study: Commission a study of career and technical education funding sources to determine the amount of money that should be appropriated to adequately fund career and technical education.

· Tech Prep Programs: Improve statewide articulation and marketing of Tech Prep programs and ensure college-level work and college-level proficiencies.

The full report can be viewed at:  http://www.ode.state.or.us/teachlearn/pte/sb364finalreport.pdf
Challenges:
· Teacher supply: This continues to be a significant challenge for Oregon and the northwest as we see the elimination of university pre-teacher preparation programs for CTE teachers. Increasingly, we are reliant on alternative teacher licensure processes to recruit replacement teachers from business and industry. With no formal CTE teacher preparation, we have a decreasing number of CTE teachers qualified to become administrators. 
· Perception of CTE by school administrator: Our CTE community needs to step up and demonstrate the rigor of our programs. Until we can communicate with quality data indicating that students who choose to concentrate in a CTE program of study are performing at the same or greater academic levels than non-CTE concentrators, we will continue to battle the perception that CTE is for those who “can’t”. Programs need to reflect current or emerging careers and illustrate that CTE programs can prepare students for college as well as careers. We are also experiencing the next generation of school administrators that have not experienced CTE themselves and have no first-hand experience that would enable them to make judgments about a CTE program’s worth beyond their personal perceptions.
· Communicating the importance of academic attainment within CTE program: A challenge lies within our CTE teacher ranks. As we increase the academic content of our programs, veteran CTE teachers are concerned their traditional student base will elect to not take their programs because of the increased rigor. If students elect not to continue with a more rigorous CTE program, teacher perception is that the student choice to discontinue with a CTE program could impact the sustainability of their program. Professional development is crucial to the tools needed in the CTE teacher’s tool belt so they can design and deliver the appropriate academic and technical content for a rigorous CTE program of study.  

Perkins Plan innovations/changes:
· Performance-based formula funding model for Tech Prep and the Reserve: Given that we have solid enrollment and student performance data that did not exist with the implementation of Perkins III, we will be using our enrollment and student performance data as factors in updated formula funding distributions for both Tech Prep and the Reserve. The time period of 2007-2008 will be Oregon’s first experience in using the Reserve. Although final decisions on the uses of the Reserve are not yet finalized, we do anticipate using performance as a factor in awarding Reserve fund grants.
· Consolidation of the program of study design with Tech Prep: One of our Perkins IV Implementation Taskforces is in program design. We are interested in leveraging what we have learned through Tech Prep and applying the effective practices into our programs of study. We hope to make the differences between the two models transparent to ease confusion with implementation in the field. This will require improvements to our Tech Prep delivery and innovation in how we blend the secondary CTE program components with the postsecondary CTE components. Since we have strong regional consortia with time-tested relationships established, we anticipate innovation to be eagerly accepted by our regional partners.
· Leverage the implementation of the new Oregon diploma requirements: School districts will be challenged with implementation of the new diploma requirements as established by the State Board of Education (SBE). The CTE community has a great opportunity to demonstrate innovation in how a school district chooses to implement the new diploma requirements. The SBE has repeatedly stressed that the addition of another traditional class to meet the increased mathematics and science requirements may overlook the opportunities that exist in CTE and other high school programs. It is hoped that Oregon’s CTE programs will embrace the challenge, align as appropriate with academic content standards and contribute to a school district’s solution for implementing the new diploma requirements.

Perkins transition challenges:

· “Oregon-ize” CTE knowledge and skill statements: Oregon has relied on local program content without requiring the use of statewide CTE content standards. However, we are moving toward a common set of CTE knowledge and skill statements patterned on the Career Clusters. Perkins IV will require us to accelerate the pace of our implementation. We want to establish a set of technical knowledge and skill statements that are distinct from academic content standards (which are already established) and employability skills (which are the diploma requirements of Career-related learning standards). This is the “Oregon-ized” nature of the work.
· Establish a system for technical skill measurement: As with program design, local school districts and colleges have developed their own assessment strategies to measure technical skill attainment. Perkins IV will challenge Oregon to design and implement a system for technical skill measurement. We are conducting research and have established a regional pilot program to inform Oregon of options in developing a measurement system. We are also participating in the Next Steps Workgroup and its Technical Skill Advisory Group to learn from other states.
· Set baseline levels for CTE performance: Depending on the final CTE student definitions and our negotiations with the US Department of Education, we will need to establish new baseline levels for CTE performance. Although we have eight years of CTE performance data, with pending definitional changes, we will re-run our data against the new measurement definitions. It may be difficult, if not impossible, to compare previous performance with the new performance data. With no experience in using the new definitions, we will be challenged in establishing a realistic level of desired performance. Our transition year will be focused on trying to establish new baseline data that is consistent with our desired outcomes.

RHODE ISLAND

Accomplishments: 
· Rhode Island received funding from the Rhode Island House Finance Committee to redesign our CTE delivery system.  As such, we have outlined a new program approval process and will recommend a new foundation formula funding strategy.

Challenges:
· Ensuring that CTE is embedding in the state’s high school reform initiative.

Perkins transition challenges:

· Capacity issues continue to plague Rhode Island.
SOUTH CAROLINA

Accomplishments:

· Expanded High Schools That Work sites and Making Middle Grades Work sites to 130 with an additional twenty new sites in 2007–08.

· Completed first beta test of end-of-course assessments in thirty Business, Management, and Administration and Marketing, Sales, and Service Cluster courses with 12,000 students participating. The second beta test will occur at the end of the 2006–07 school year with 25,000 students.

Challenges:

· Funding is always a challenge and especially when Perkins seems to always be in a state of flux.

· Lack of space in career and technology centers where waiting lists exist in the majority of the sites has become a challenge to meet student demand.

· Communicating that the “New” Career and Technology Education is academically rigorous, technically cutting edge, and globally competitive continues to be a challenge.

Perkins Plan innovations/changes:
· The South Carolina Board of Education approved regulations that recognize dual credit courses with the same grade weighting as AP and IB courses.

· Selected career and technical courses are being offered in the South Carolina Virtual School, and course offerings will be expanded.

· Program pilot in forensics will be established in 2007–08 for the Law, Public Safety, Corrections, and Security Cluster. A partnership with the SC Bar Association, Rotary International, and the business community has been developed to support the pilot.

· A program called STAR Academy for at-risk students has been piloted successfully in selected school districts and will be expanded in 2007–08.

· New programs are being developed in Biomedical Sciences, Fuel Cell, Wind Tunnel Engineering, and Mechatronics.

Perkins transition challenges:
· Determine the future of the sixteen Tech Prep and Business Alliances and whether they will remain as consortia or select the option for funds to flow through to districts. It is anticipated that eight consortia will remain for 2007–08.

· Develop and implement a state/local Perkins IV accountability system that measures the value added by CATE programs and that promotes program improvement, given the current guidance/direction provided by the USDE/OVAE.

· Target federal funds at the state/local levels to bring about CATE program improvements and student achievement goals outlined in the law.

· Develop linkages to integrate academic and CATE education at the secondary and postsecondary levels to increase student academic and CATE achievement. 

SOUTH DAKOTA

Accomplishments:
· Acquired one million dollars for Secondary Career and Technical Education;
· Career Cluster Implementation -Program of Study; and
· Youth Internships/ Senior Projects / Teachers as Advisors. 
Challenges: 
· Acquiring and maintaining state funding;
· Assisting secondary and postsecondary programs to keep current and be on the cutting edge; and
· Maintaining and enhancing secondary programs in light of tight budgets or budget shortfalls at the local level.
Perkins Plan innovations/changes:
· Programs of Study/Understanding by Design;
· Virtual High School; and
· Career Guidance model-Personal Learning Plans-Guidance Central.
Perkins transition challenges:
· Schools implementing Programs of Study;
· Local Accountability; and
· Tech Prep Accountability.
TENNESSEE

Accomplishments:
· An online report card for CTE by school system and for each school;
· 42 state wide articulation agreements; and
· Passed state legislation to change Vocational to Career and Technical.
Challenges:
 

· Technical Skill assessments;
· Perkins IV in general; and
· Additional state funding for CTE.
Perkins Plan innovations/changes:

· A reserve fund;
· Folding Tech Prep into the basic grant; and
· A new accountability system.
Perkins transition challenges:

· Post secondary data collection;
· Unfunded mandates; and
· Guidance being much too late for an April 15 plan - and concerns over recommended definition for investor.
TEXAS
Accomplishments:

· Texas is in full implementation of the 16 career clusters CTE redesign: AchieveTexas College and Career Initiative. In July 2006, we disseminated 10,000 AT Implementation Guides and CD – which also includes 112 state recognized career path models (programs of study). We are reviewing/revising those models to assure that each POS meets the high wage, high demand or high skill requirement in Perkins IV. We are currently developing 16 Cluster Guides with a contract from the A3 group. We are extremely pleased with the format of the guides and are really looking forward to providing these to schools in July 2007. For more information, go to www.AchieveTexas.org 

· The Performance Based Monitoring Accountability System (PBMAS) is proving to be very effective in improving the academic performance of CTE students and in driving CTE program improvement at the local level. It is a data-driven, results-based system designed to improve secondary student performance and program effectiveness – and it is working! CTE has seven performance indicators (six academic and one dropout). Districts assigned to one of four intervention levels are engaged in data analysis, program review, and continuous improvement planning. A new PBMAS component for 2006-2007is the data quality indicator. The integrity of the PEIMS data system depends on districts coding CTE students and assessment documents appropriately.  Ongoing professional development has been critical to the success of improving data quality. For more information, go to www.tea.state.tx.us/pbm and www.tea.state.tx.us/pmi .   

Challenges:
· Adequate state funding is essential for universities, colleges, and school districts to offer quality, equitable educational opportunities for students. All educational programs are seeking to maintain or increase funding levels at a time when budget reductions and cuts are inevitable. 

· The recruitment and retention of qualified teachers in all CTE areas continues to be a challenge. Texas has completed new teacher certification standards, frameworks, and exit exams for each secondary CTE program area. Go to www.sbec.state.tx.us/SBECOnline/certinfo/cte.asp. 

· The Texas legislature has two new requirements for Texas schools:

· A new graduation requirement requiring 4 years of English language arts, mathematics, science and social studies; and
· Districts must now offer the opportunity for students to earn 12 college credits during high school. 
With the focus on increased academics and increased graduation requirements, districts are having difficulty providing students with opportunities for career exploration, career investigation, and attainment of advanced technical knowledge and skills essential for success in postsecondary education and the workforce. 

Perkins Plan innovations/changes:

· Renewed emphasis on quality professional development, provided in various formats so PD is relevant and timely and focuses on strategies that improve teaching and learning.

· More resources to help students transition to postsecondary education ready for college and career, especially in closing the gaps for student subpopulations most in need of support.

Perkins transition challenges:

· We are now focusing on the development of the Transition Plan and the State Plan – and the alignment of Perkins fiscal, accountability and performance measures.

· Successfully balancing the future needs of business and industry with the current needs of students in secondary and postsecondary education. 

· Making the nontraditional performance measures meaningful to school districts and focusing on eliminating barriers for students entering fields that are nontraditional for their gender.
UTAH

Accomplishments:
· Career Pathway Project (Programs of Study)
· 62 CTE Pathways (Programs of Study) Developed http://www.schools.utah.gov/ate/TechPrep/Articulation.htm;
· Pathways are crosswalk to the 16 National Clusters;
· Links and Articulation of Pathways Established between secondary and post-secondary education;
· Completed Regional Pathway Training for 600 School Counselors; 
· State CTE Program Approval includes Pathways as part of the standards;
· Staff Development scheduled for CTE teachers summer of 2007;
· Pathway (formerly Tech Prep) Regional Coordinators utilizing state template for Pathway links and articulation http://www.schools.utah.gov/ate/TechPrep/Articulation.htm;
· Development of resources for counselors, teachers, parents, and post-secondary institutions




http://www.usoe.k12.ut.us/cte/pr/Documents/Pathways/TriFold.pdf;



http://www.usoe.k12.ut.us/cte/pr/Documents/Pathways/CoolDestinations.pdf; and



http://www.usoe.k12.ut.us/cte/pr/Documents/Pathways/GetDirections.pdf.
· Secondary CTE Skill Certificate Program
· Utah’s skill certification program reached 180,000 students;
· Utah has 120 CTE tests available;
· This year over 50,000 tests were administered on-line;
http://www.usoe.k12.ut.us/cte/pr/Documents/Flyer/SkillCert.pdf; and http://www.usoe.k12.ut.us/ate/Skills/skills.htm.
· CTE Public Relations 
· Flyers in all CTE program areas;
· CTE Report;
· CTE Bookmarks, Power Point, Media Guide Etc.; and

http://www.usoe.k12.ut.us/cte/pr/.
Challenges:
· Assessments/industry credentials for post-secondary education; and
· Increased graduation requirements.
· The Utah State Board of Education increased graduation requirements for the graduating class of 2011 in Math, Science, and Language Arts.  Some CTE courses can be recognized in the new graduation requirements, but the new graduation requirements limit the opportunities.  

· Working with LEA to understand the new direction of the Career Pathways/ Programs of Study and other Perkins provisions.  It is not business as usual with the new emphasis and change is difficult for LEA’s.  The role of Utah’s Colleges of Applied Technology is especially challenging.  Helping charter schools understand the funding provisions is time intensive.   

Perkins Plan innovations/changes:

· With Perkins the primary focus will be on Pathways (programs of study) and we will be consolidating the Tech Prep functions.   Emphasis will be placed on articulated secondary to post-secondary pathways.  Guidance counselors and teachers will all be well versed and will implement this framework for students.  There will be a heavy focus on staff development.

· The staff development provisions will have statewide, long term impact and will center around pathways.

· We have a new on-line application process for the Perkins Plan. http://www.schools.utah.gov/ate/App-Report/funding.htm   There will be data based decision making in determining improvement strategies at the local level.

Perkins transition challenges:

· Getting clarification on student definitions from OVAE;
· Negotiating Local Targets; and
· Implementing new measurement definitions (postsecondary technical assessments, secondary NCLB measures.
VERMONT

Accomplishments:

· Developed new CTE program design template that moves curriculum toward the broader, more durable skills and strengthens linkages with business and PS;
· Adopted career clusters framework for Vermont; and,
· Initiated stronger partnerships between high schools and regional technical centers.
Challenges:
· Raising rigor and relevance of CTE programs;
· Instituting a new CTE funding mechanism more aligned with CTE goals; and
· Strengthening teaching practices of CTE teachers.
Perkins Plan innovations/changes:

· Implementation of valid and reliable student assessments;
· Implementing our new CTE program design template; bring model to scale; and
· Merging Tech Prep into basic grant and program structures.
Perkins transition challenges:

· Crafting and getting buy-in for new CTE vision in Vermont;
· Forming an implementation schedule and follow through on the large scale changes; and
· Aligning Perkins with high school renewal and workforce development activity in the state.
VIRGINIA

Accomplishments: 

· Continued success with student obtaining industry certifications/credentialing and the increased funding provided by the Virginia General Assembly (slightly over $858,000.00);

· Selection to participate in a pilot project between Project Lead the Way and Northrop-Grumman; and,

· Being allowed to add endorsements of math, social studies, and additional CTE program area teachers to the Business & Information Technology course entitled Finance, which meets the objectives of the financial literacy requirement for all graduates.

Challenges:
· Teacher Education programs to produce needed teachers;
· Development of articulating career pathways between secondary (with statewide required curriculum) and Virginia Community College System (which does not have statewide required curriculum) and decision on assessments to meet Perkins requirements; and,

· Marketing of career and technical education programs to parents, students, business/industry, and legislators.

Perkins Plan innovations/changes:
· Identification and development of career pathways and plans of study (programs of study);
· Negotiation process with local school divisions on performance standards; and,
· Expansion of programs, such as High Schools That Work, to help in closing special population gaps.
Perkins transition challenges:
· Identifying assessments.
· Finalizing negotiation process, definitions, terms, and performance standards requirements.

· Timelines for submission to federal level.
WASHINGTON
Accomplishments:

· Dropout Initiative – Building Bridges has been identified as a best practice that has shown strong success in targeting dropout prevention and retrieval.  An $8.4 million budget request has been made for grants to school districts replicating this best practice program;
· Strong legislative support of CTE and Workforce Education – Skills Centers Study; Washington Learns, Skills Panels; and
· Workforce Training System Study – a review of Washington’s workforce development system and recommendations for improvements that will enable the system to better serve the employers and citizens of the state.
Challenges:
· Developing definitions, policies and procedures for programs of study;
· Maintaining high quality CTE programs in the secondary schools that provide pathways to postsecondary education and employment opportunities in high skills, high wage, and high demand occupations; and
· Recruitment and retention of highly qualified instructors for secondary and postsecondary CTE programs.
Perkins Plan innovations/changes:

· A more concerted partnership of stakeholders and Board leaders, resulting in an anticipated stronger Perkins planning effort.

Perkins transition challenges:

· Programs of study and pathways;
· Technical Assessments; and
· Coordination among providers.
WEST VIRGINIA
Accomplishments:
· Increased number of students meeting workplace readiness standards in reading and math as measured by ACT WorkKeys®;
· Emphasis on 21st Century teaching and learning based on West Virginia’s role as a 21st Century partnership state; and
· Increased number of CTE programs and courses meeting state-identified proficiency standards (Academic Skills, Performance on CTE End-of-Course Exams, and Positive Placement).

Challenges:

· Declining student enrollments often result in closure of CTE programs;
· Adequate resources to maintain up-to-date, industry-equivalent CTE programs (e.g., equipment, training); and
· Upgrading CTE teacher preparation programs to reflect demands of 21st Century postsecondary and workplace requirement.

Perkins Plan innovations/changes:
· West Virginia will begin the process of transitioning from its present system of six secondary career clusters to the nationally recognized sixteen clusters.
· After several years without a fulltime coordinator for school counseling on staff, the West Virginia Department of Education has employed a staff member to supervise the implementation of a comprehensive system of career guidance and academic counseling.  The first stage will be the 21st Century High Schools That Work Enhanced Design school counseling component.
· Funds will be used from both Title I and Title II to link secondary and postsecondary career-technical programs, with an emphasis upon improving the rate of successful transition of secondary Tech Prep students into postsecondary Tech Prep programs, particularly for students who are first generation college students from economically disadvantaged families.

Higher Education innovations for Postsecondary:

· Career-technical curriculum will be put on a centralized database.
· Collaborative models for the delivery of career-technical programs: Individual community and technical colleges will develop new career-technical programs that will be delivered statewide.
· Middle College Concept: This model will help adults prepare for the GED, enhance basic skills and provide the support services necessary to help them successfully transition into postsecondary programs.
Perkins transition challenges:

· The core indicator for secondary academic attainment is based upon NCLB.  The state’s latest academic assessment is at the 10th grade.  The vast majority of the state’s CTE enrollments in occupational concentrations are 11th grade and above. There is no connection between NCLB and the state’s system of career and technical education and no opportunity to assess through NCLB the impact of CTE instruction on academic attainment of students enrolled in CTE courses.
WISCONSIN

Accomplishments: 

· Shifting Gears Initiative/RISE: In partnership with the Wisconsin Department of Workforce Development, the WTCS was awarded a two-year grant of $1 million as part of the Joyce Foundation’s “Shifting Gears” project. This employment policy initiative intended to build a better educated, more competitive workforce through an emphasis on achieving cross-cutting systematic policy improvements.   In Wisconsin, the Joyce Foundation award is funding a project called “Regional Industry Skills Education” or RISE, which began in January 2007.  RISE project goals focus on creating and strengthening post-secondary adult career pathways and transitions from adult basic education to post-secondary career pathways.  Because the focus of the Joyce Foundation is systematic policy and process change, RISE will address challenges such as: insufficient coordination at the local, regional, and state level; difficulty in engaging employers; restrictive policies and program rules; inertia and attachment to current formats for delivering services; and scarce resources for new program planning and operation.  While the WTCS and Wisconsin Department of Workforce Development are the lead agencies for RISE, other state partners include the Wisconsin Department of Public Instruction and the Center on Wisconsin Strategies housed at the University of Wisconsin-Madison.  Regional and local partners include technical colleges, workforce development boards, employers and labor, community-based organizations and social service agencies. 

· WIA Incentive Grant: Wisconsin also qualified for a $640,000 federal incentive grant award through strong performance results in Perkins, Adult and Family Literacy, and the Workforce Investment Act.  The WTCS, in conjunction with the Wisconsin Departments of Workforce Development and Public Instruction, used the funds to award competitive regional grants that target skill and knowledge development and upgrading of high school youth, dislocated workers, adults and/or incumbent workers.  Funded projects included significant engagement of manufacturing employers committed to workplace modernization and improvement and encouragement of new approaches in preparing and upgrading the skills of target groups.  
· Workforce Advancement Training Grants:  Through workforce training, Wisconsin’s technical colleges provide the state’s workers and employers with the competitive edge they need to be successful in today’s global economy. Wisconsin’s Workforce Advancement Training Grants promote increased investment in the development of incumbent workers and expand technical college training services to help businesses and industry meet their training needs.
Funding available through this program enables technical colleges to offer targeted job training for the current workforce. This training is designed to upgrade the skills and productivity of employees of established, for-profit businesses and industries operating in Wisconsin to support regional workforce and economic development efforts.  During the first two years of operations, the Workforce Advancement Training Grant program has provided $2 million for more than 90 employers to train nearly 12,000 incumbent workers across the state.
When asked about their experience with the program in its first year of operations, 100% of the employers who participated in the program indicated that the customized training improved employee skills. On other key indicators, these employers reported: 

· Employer satisfaction with the program (97%);
· Improved work environment (89%);
· Cost savings to their operations (74%); 

· Reductions in employee turnover (48%); and 

· Planning to return to the technical college to meet future training needs (97%). 

The WTCS requested and the Governor has proposed to provide $8 million for the Workforce Advancement Training Grant program in the state 2007-09 biennial budget.

· Committee on Baccalaureate Expansion:  In 2004 the WTCS and the University of Wisconsin (UW) System embarked on a multi-year effort to increase the number of baccalaureate degree-holders in Wisconsin.  In January 2005, the inter-system committee identified 13 strategies ranging from implementation of new programming and degree options to improvements in advising, counseling, and career guidance and greater state funding for financial aid.  Seed money appropriated by the Legislature and the Governor have help to fund projects to encourage implementation of these strategies and the two Systems are currently in the process evaluating the first round of projects and seeking additional funding to expand advising tools for high school students and increase financial aid.

· State Superintendent’s High School Task Force Report: The task force delivered a final report and recommendations in October 2006. State Superintendent Burmaster hosted a High School Redesign Summit in November of 2006. See the report at http://www.dpi.wi.gov/sprntdnt/hstask.html.
· Business Friends of Education: State Superintendent Elizabeth Burmaster announced 13 Business Friends of Education Awards in conjunction with the 71st annual Wisconsin Association of Career and Technical Education Conference held March 1-2 in Appleton. See http://www.dpi.wi.gov/eis/pdf/dpi2007_23.pdf.
· Statewide Career Cluster Design Team: This statewide team of secondary and postsecondary CTE professionals, school counselors, and higher education representatives has been meeting to design and implement Wisconsin’s model for career clusters. The Wisconsin Career Cluster Tool Kit will be implemented in fall of 2007 and is based on the NASDCTEc’s Cluster Initiative. 

· Career Interest Assessment for All School Districts: The WI DPI is continuing its financial and professional development support of the Wisconsin Career Assessment (WCA) to all school districts. The WCA is a career interest assessment available free to all 8th and 10thgraders in participating schools. See:http://dpi.wi.gov/oea/pdf/wca_admin.pdf
· STEM Initiatives-
· The State Superintendent has proposed a STEM initiative through the state biennial budget. The project, if approved and funded, will address achievement and participation gaps in science, technology, engineering, and math (STEM) and in career pursuits regarding these fields. 
· Wisconsin Girls Collaborative Project: Wisconsin will continue as a proud partner of the Puget Sound Research Center in implementing a STEM related, NSF supported project called the National Girls Collaborative Project.
· Project Lead the Way Evaluation Project: The DPI, the Kern Family Foundation, Project Lead the Way (PLTW), and the Center on Education and Work at UW-Madison have been collaboratively designing an evaluation system for PLTW projects in Wisconsin that could be adopted or adapted by PLTW projects in other states.
· Secondary CTE Data Portal Pilot Project: Career and Technical Education staff and Longitudinal Data Systems staff within the department have been creating a data portal that will eventually be used by local programs and their partners to make data-based decisions about career and technical education program quality and focus on improvement efforts.
Challenges: 
· Future state funding: The WTCS is funded through a combination of federal, state, local, and user fees.  Despite increases in the number of students served, state funding has not increased over the six years.  As a result, user fees now provide a greater proportion of System funding than do state funds.  Greater reliance on local property tax funding means that the state funding formula intended to equalize funding for postsecondary career and technical education across the state has begun to play a less significant role than in the past.
· Looming challenges in recruiting new faculty and administrators: Aging baby boomers are creating a growing number of retirements in the WTCS, both among instructors and administrators.  These retirements provide opportunities to renew the workforce and a develop a new generation of leaders, but also represent a loss of institutional memory and the accumulated skills and knowledge of the System’s world-class workforce.
· Future alignment of data systems across education systems: In order to meet future accountability requirements of Perkins IV and evaluate education reform efforts, a continuing need to align data systems will be necessary. The WI DPI’s implementation of a new student data system provides such an opportunity. The influence of employment and training perspectives on national accountability systems may complicate the development of accountability systems that work best for educational purposes. 
· Professional development on accountability issues and requirements: Increased professional development is needed in K-12 schools in regard to impacts and requirements of new accountability systems. 

WYOMING

Accomplishments:

· The collaborative production of the Career Planner and 16 Career Guides representing Wyoming’s programs of study.  This was a rewarding effort among five business, education and workforce agencies resulting in a tool used in all 8th grade classes and high schools in Wyoming as well as job seekers at the workforce development centers. 

· The creation of a CTE strategic plan “New Directions for High School Career and Technical Education in Wyoming” to meet court mandates and secondary reform movements. 

· The Perkins IV Transition Plan, nearly final, is a representative document that proudly involved our constituency and will truly be a guiding document for the transitional year and the 5-year Plan. 

Challenges:
· Renewal of the state’s CTE content standards and skill assessments are yet underway;
· Designing professional development for all CTE educators with the involvement of the ACTE state association; and
· Keeping CTE in the conversation as the Wyoming Legislature designs the Success Curriculum for the new statewide merit Hathaway Scholarship.
Perkins Plan innovations/changes:

· Moving funding and all the best of Tech Prep into the Basic State Grant;
· Creating standardized, accepted and cross-system statewide articulation agreements; and
· Implementing the Programs of Study and developing pathways.
Perkins transition challenges:

· Re-examining our CTE assessments and establishing a system that meets industry standards;
· Identifying our capacity and resources in order to provide information and technical assistance to eligible recipients while adopting a new agency-wide TA model that will be embedded into the technical assistance CTE staff will provide to eligible recipients; and 

· Negotiating local performance targets.
 

